approach', 'game-centred approach', 'situational method', 'selfdiscovery style', 'student-centred approach', 'teacher-centred approach', 'random practice' and 'discovery style'. Often the respective definitions of these terms are without conceptual agreement and exist within the individual perception of the tennis coach and the participant. This has possibly led to confusion and the absence of a definitive set of concepts and principles reflective of the tennis coaching process and of effective practice within it. The lack of information regarding the practices and views of Australian tennis coaches is arguably due to the theoretical and practical difficulty of comparing multiple instructional processes. Many of these conceptions are not linked to a common theoretical framework. This chapter demonstrates how a conceptual model of teaching can be used to evaluate and assist in the empowerment of coaches, thereby enhancing their instructional processes and the learning outcomes of players. Using Mosston and Ashworth's (2008) Spectrum of Teaching Styles as a basis for identification, it presents the findings of research completed about the self-identified teaching styles of 208 tennis coaches in Australia.
Literature review and conceptual framework
Preparing coaches to function effectively is multifaceted and problematic. The complex nature of coaching must be understood fully in order to design relevant programmes to meet adequately the diverse needs of the contemporary coach. Launder (2001) indicated that coaching is a highly complex discipline that requires a vast array of knowledge, personal capabilities, dispositions and skills to be brought together in a dynamic, flexible way to manage and orchestrate learning environments that are socially situated. He also suggested that 'above all the coach must be the master of the instantaneous response in which professional and personal skills are skillfully fused and rapidly applied in complex environments to attain quality learner outcomes' (p. 2). A key feature of this pedagogical process is the activities that sports coaches engage their players in and the instructional processes employed during these activities (Ford, Yates, & Williams, 2010) .
The manner in which tennis coaches organise and configure practice, deliver information and offer feedback has been represented
